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Course Description 

This course examines critical issues in the development, implementation and effectiveness of educational programs intended to serve culturally and linguistically diverse populations. Course topics include theoretical perspectives, methodology, cultural and linguistic issues, political issues, as well as policy and practice issues concerning diversity in education. The main goal of this course is that students acquire a deep and thorough understanding of research literature in the field. The course aims to develop skills in scholarship as they relate to critical examination of studies of culturally and linguistically diverse schools and communities, collaborative reflection, and discussion. 
Seminar Format
In 1994, the National Research Council convened a group of scholars to determine whether or not there was a sufficient knowledge base to inform the development of a research agenda on the education of English language learners. The work of these scholars concluded in 1997 with the publication of the book: Improving America’s schools for language minority children: A research agenda. The book was organized around major topics in the field (e.g., bilingualism, assessment, teacher preparation, school and program effectiveness, etc.). Each chapter began by synthesizing the state of the knowledge in the area, and then concluded with research needs for each area. 

More than a decade has passed since this seminal book was published. This course will begin with a review of August & Hakuta (1997). It will concomitantly look at new syntheses of research that have been published since August and Hakuta (1997) and will compare and contrast what has changed in the field since 1997. Finally, the course will examine critical issues in the field that are in need of further research. 
Assignments and discussions in this course are intended to promote among participants the ability to examine theoretical perspectives and the soundness of methods developed to address diversity in educational research as well as the contributions of empirical studies in the field to research and practice. Throughout the course, special attention will be given to Emerging Bilingual learners or students whose home languages differ from the societal language.
Required Texts
August, D. & Hakuta, K. (1997). Improving schooling for language-minority children: A research agenda. Washington DC: National Academy Press.

August, D. & Shanahan, T. (2006). Developing literacy in second-language learners: Report of the national literacy panel on language-minority children and youth. Mahwah, New Jersey: Lawrence Erlbaum Associates.
*Improving education for English learners: Research-based approaches (2010). Sacramento: California Department of Education.

*This book is not required; I’ll provide you with electronic copies of some chapters. However, I highly recommend it because while the other two texts are directed towards researchers and policy-makers, this one is specifically written for practitioners, administrators, teacher educators and providers of professional development.
CULearn: Additional reading material (articles, book chapters, etc.) will be available on CULearn.

Course Requirements, Assignments and Due Dates

1. Attendance, Participation and Leadership (10 points)– Because participation and dialogue are primary ways of learning, please make every effort to come fully prepared for, attend, and participate in all classes in this seminar. When and if an absence is unavoidable, please notify me before class.

2. Biographical Sketch and Contact Information: By Sept. 1, please bring a brief biographical sketch, including your current area(s) of study and interests. You may also include the titles of other courses you are taking this semester. Include contact information (email and phone). 

3. Lead a Discussion (30 points): Each of you will serve as a discussion leader for the seminar and facilitate the critical analysis of empirical studies in a particular topical area.
1. Select your topic by the end of the second session and sign up for the class session in which you will lead a discussion. See the list of possible topics throughout the syllabus. One of the readings may come from the assigned texts; however, the main goal of this assignment is to critically analyze and discuss original sources and update the studies included in the 2 research syntheses that we will read in class (they may come from these research syntheses or be more recent studies).
2. Two weeks before you lead your discussion, you are expected to meet with me to discuss possible readings as well as identify discussion questions for your topic. These discussion questions are meant to be provocative and encourage diverse thinking about your topic. 

3. One week before your discussion, you are expected to distribute to your classmates a list of the readings (max. 2 articles or book chapters) you have selected for your discussion, post electronic copies of the readings on CU Learn OR put hard copies on reserve in the Equity, Education, and Diversity Library and give me hard copies or electronic copies. 

4. The day of your discussion, distribute a 2-page single-spaced analysis that critically evaluates the assigned readings. This essay should include the following information:

a. Heading

b. Bibliographic citation(s) for the reading(s)

c. Descriptive summary of the reading(s)

d. Analysis—evaluation of the readings with regards to strengths and weaknesses, appropriateness of the research methods for the research questions and the theoretical framework, findings and impact on research and practice
e. Conclusions—your personal assessment of how the readings add to our understanding of your topic and what the field needs to know
4. Synthesis of Research Literature (40 points) - As mentioned above, the August and Hakuta (1997) report was released more than a decade ago. While other research syntheses have been written since 1997 (e.g., August & Shanahan, 2006; Genesee et al., 2006; Improving education for English learners, 2010; Slavin & Cheung, 2005), these syntheses have been largely focused on literacy, thereby being less comprehensive than the 1997 August and Hakuta report. I would like to suggest that we do a group project in this class that updates the work of August and Hakuta on a topic of interest to you. Specifically, I propose to individually and collectively examine the work of August and Hakuta, and then to examine what new research has been done over the past 14 years as well as to identify areas where we are still in need of further research. Toward this end, I would like for students (or pairs of students) to identify one of the topics in the August and Hakuta book that they would like to examine and update, and develop a synthesis of research. Please note that there may be additional topics that you would like to investigate (e.g., policy analyses, sociocultural aspects in the education of English learners, high stakes testing, ELLs in special programs vs. ELLs in mainstream only). Your topic for this paper may build on your discussion topic (see #1 above), but must add additional, more recent studies and findings.

The synthesis of research literature should include the following components: 

A) Abstract; B) Introduction; C) Search Process and Selection of Studies; D) Analysis Procedures; E) Key Findings and Discussion; G) Conclusions and Implications; E) References.

The paper should be about 15-20 pages in length plus references (at least 15 references) and follow APA (6th edition) guidelines for style and format. A draft of the paper will be due on Nov. 10. The final version will be due on Dec. 8. 
5. Presentation of Synthesis of Research Literature (20 points)- You will be expected to give a 15-minute presentation on your term paper beginning on Nov. 17.
Evaluation

You will write a final self-evaluation of your learning and the course that is due on Dec. 1. 

Your course grade will be based on both your and my evaluation of your growth and learning, the quality of your written work, presentations, your attendance and participation. You must complete all of these assignments to fulfill course requirements. 

Summary of Assignments and Grading Criteria:
1. Seminar Participation and Attendance


10%

2. Discussion Leadership (15% for list of readings

30%
    & analysis; 15% for discussion leadership)


3. Synthesis of Research Literature



40%

4. Final Presentation





20%
TOTAL







100%
Accommodations

If you qualify for accommodations because of a disability, please submit to me a letter from Disability Services in a timely manner so that your needs can be addressed. Disability Services determines accommodations based on documented disabilities. Contact: 303-492-8671, Center for Community N200, and

http://www.colorado.edu/disabilityservices.

If you have a temporary medical condition or injury, see guidelines at

http://www.colorado.edu/disabilityservices/go.cgi?select=temporary.html
Disability Services' letters for students with disabilities indicate legally mandated reasonable accommodations. The syllabus statements and answers to

Frequently Asked Questions can be found at

http://www.colorado.edu/disabilityservices
Religious Observance

Campus policy regarding religious observances requires that faculty make every effort to deal reasonably and fairly with all students who, because of religious obligations, have conflicts with scheduled exams, assignments or required attendance. Be sure to let your instructor know about any potential conflict of scheduled academic activities with religious obligations.
See full details at http://www.colorado.edu/policies/fac_relig.html
Classroom Behavior

Students and faculty each have responsibility for maintaining an appropriate learning environment. Those who fail to adhere to such behavioral standards may be subject to discipline. Professional courtesy and sensitivity are especially important with respect to individuals and topics dealing with differences of race, color, culture, religion, creed, politics, veteran's status, sexual orientation, gender, gender identity and gender expression, age, disability, and nationalities.  Class rosters are provided to the instructor with the student's legal name. I will gladly honor your request to address you by an alternate name or gender pronoun. Please advise me of this preference early in the semester so that I may make appropriate changes to my records.  See policies at

http://www.colorado.edu/policies/classbehavior.html  and at

http://www.colorado.edu/studentaffairs/judicialaffairs/code.html#student_code
Discrimination and Harassment

The University of Colorado at Boulder Discrimination and Harassment Policy and

Procedures, the University of Colorado Sexual Harassment Policy and Procedures, and the University of Colorado Conflict of Interest in Cases of Amorous Relationships policy apply to all students, staff, and faculty.  Any student, staff, or faculty member who believes s/he has been the subject of sexual harassment or discrimination or harassment based upon race, color, national origin, sex, age, disability, creed, religion, sexual orientation, or veteran status should contact the Office of Discrimination and Harassment (ODH) at 303-492-2127 or the Office of Student Conduct (OSC) at 303-492-5550.

Information about the ODH, the above referenced policies, and the campus resources available to assist individuals regarding discrimination or harassment can be obtained at http://www.colorado.edu/odh
Honor Code
All students of the University of Colorado at Boulder are responsible for knowing and adhering to the academic integrity policy of this institution. Violations of this policy may include: cheating, plagiarism, aid of academic dishonesty, fabrication, lying, bribery, and threatening behavior.  All incidents of academic misconduct shall be reported to the Honor Code Council (honor@colorado.edu; 303-735-2273). Students who are found to be in violation of the academic integrity policy will be subject to both academic sanctions from the faculty member and non-academic sanctions (including but not limited to university probation, suspension, or expulsion). Other information on the Honor Code can be found at http://www.colorado.edu/policies/honor.html and at

http://www.colorado.edu/academics/honorcode/
To be acceptable, the written work you submit must reflect your own ideas and be written in your own words. Academic dishonesty includes, but is not limited to: 

• Plagiarism: quoting or paraphrasing the ideas or opinions of others without appropriate attribution in text citations and a reference list. This includes books, journal articles, conference presentations, published or unpublished papers, and web-based materials.

• Fraud: submitting work that was not prepared by you, or which you have previously submitted for another class.

The consequence of academic dishonesty is a grade of F on the assignment in question.
Tentative Topic Schedule
	Week/Date
	Topics
	Readings/Assignments

	1

Aug. 25
	•Introductions

•Review of Syllabus

•Bilingual/ESL Research: Where to Start?
	

	2

Sept. 1
	•Overview of research syntheses

•Identified research priorities (1997/2006)


	Read:

-August & Hakuta: Chapter 11; skim Chapter 1 

-August & Shanahan: Chap. 21, skim Ch. 1

- Klingner, Artiles & Méndez Barletta (2006)

•Choose topic for leading a discussion and a partner for the term paper (optional)
•Biographical Sketch and Contact Information Due

Session at Norlin Library (Room E303)


	3

Sept. 8
	•What and who is Bilingual Education for?

•Bilingualism? ELD?

Transition to English?
	Read:

-August & Hakuta: Chapter 2

-Improving Education for English learners: Chapter 1, skim 2

-August & Shanahan: Chapter 5



	4

Sept. 15
	•Literacy Development  and Content Learning in Bilingual/ESL Programs
	Read:

-August & Hakuta: Chapter 3

-August & Shanahan: Chapter 3

-Improving Education for ELs: Chapter 5



	5

Sept. 22
	•Second Language Literacy Development 

•Cross-Linguistic Relationships
	Read:

-August & Shanahan: Chapters 6 & 9

Student Discussion Leader – 1

	6

Sept. 29
	•Language of Instruction

•Literacy Interventions for Emerging Bilingual Learners
	Read:

-August & Shanahan: Chapters 14-15

Student Discussion Leader – 2



	7

Oct. 6
	•Sociocultural Contexts of School for Emerging Bilingual Learners
	Read:

-August & Hakuta: Chapter 4

-August & Shanahan: Chapter 10

Student Discussion Leader – 3



	8

Oct. 13
	•Program Evaluation

•Studies of School and Classroom Effectiveness
	Read:

-August & Hakuta: Chapter 7, skim Ch.6

-August & Shanahan: Chapter 16

Student Discussion Leader – 4

	9

Oct. 20
	•Student Assessment
	Read:

-August & Hakuta: Chapter 5

-August & Shanahan: Chapter 19

Student Discussion Leader – 5



	10

Oct. 27
	•Teacher Education and Professional Development


	Read:

-August & Hakuta: Chapter 8

-August & Shanahan: Chapters 13
Student Discussion Leader – 6



	11

Nov. 3
	•Emerging Bilinguals in Special Education
	Read:

-August & Shanahan: Chapter 17, skim 4

-Artiles, Rueda, Salazar, & Higareda,  (2005)
Student Discussion Leader – 7



	12

Nov. 10
	•High Stakes Assessment, Accountability and Emerging Bilinguals
	Read:

-Abedi (2004)

-Solano-Flores (2008)

Guest speaker (Willy Solano-Flores)?
Student Discussion Leader – 8
Draft – Synthesis of Research DUE



	13

Nov. 17
	•Emerging Bilinguals and RTI


	Read:

-Klingner & Edwards (2006)

-Orosco & Klingner (2010)

Guest speaker: Janette Klingner

Final Paper Presentations


	14

Nov. 24
	FALL BREAK



	15

Dec. 1
	•Cross-cutting Themes

•Course Evaluations
	Re-read:

-August & Hakuta: Revisit Ch. 11

-August & Shanahan: Revisit Ch. 21

Final Paper Presentations
Final Synthesis of Research Due

Self-Evaluation Due




Note: Any changes regarding this syllabus are left to the discretion of the professor and will be announced in class. These changes could replace readings, assignments and percentage weights, but not the standards by which the assignment will be graded.
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