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Abstract: Race, religion, language and gender often conform the columns of everybody's identity, particularly during the first half of our lives when we have usually defined our individual personality.  Psychologists consider that the boundaries shaping our identity eventually soften to the point -as Jung states- of tending naturally towards the Self or the Experience of Unity. This paper is intended to ease that process.

Sir William Jones' findings in the XVIII century, although widely accepted, have been scarcely implemented in applied linguistics. However, the etymological background behind these lexical similarities could significantly blur cultural differences, unblock psycholinguistic processes associated with the acquisition of a new code and really contribute to a unified European and global identity. On these regards, my research provides objective data to confirm the viability of a Cognate Bilingual Dictionary series among languages, designed  half way between a reference and an activity book. 

Introduction

It takes babies a few months to recognize their bodies as entities apart from the outer world in a process that will continue to define our individual personality and conform race, religion, language and gender as the frequent columns of everybody's identity.  Then, psychologists consider that the boundaries shaping our identity eventually soften to the point -as Jung states- of reversing naturally back to the Self, the union of opposites and the experience of unity which can occur by means of meditation, or otherwise when we all inevitably pass out. 

The similar process could be applied to society as a whole. From the frontier-free communities of the early neolithic we developed cities, kingdoms and empires which are evolving back to a boundless United States and European Union. Where will this unifying process lead us to? Difficult to know but this last severe crisis has caused China and other countries to manifest their concern about the current financial system and the need to unify it. In other words, with the fall of the Berlin Wall, the end of the Cold War and the roaring capitalism developing in Asian markets, humanity has figuratively entered that Buddhist stage where we glimpse at the unity of opposites and the experience of unity like Odin hanging upside down from a tree branch, or tragically die in the attempt.

Now, if we are to survive this trance, it is imperative for individuals and society to revise our concept of identity and deeply understand our old common cultural roots. While The Seven daughters of Eve
 and Mapping the Mind
 provide two of many examples blurring the boundaries among races, nationalities and religions, this paper is a reminder of the etymological and semantic links among languages and how to use them in applied linguistics.  

Sir William Jones' fascinating findings in the XVIII century, although widely accepted, have been scarcely implemented in applied linguistics. However, first, 

“There is little question that lexical similarities in two languages can greatly influence comprehension and production in a second language. Cognates can provide not only semantic but also morphological and syntactic information, and while some of the information can be misleading, some can facilitate acquisition”
. 

And second, the etymological background behind these lexical similarities could significantly soften cultural differences, unblock psycholinguistics processes associated with the acquisition of a new code and really contribute to a unified global identity.

Among the few instances that cognate vocabulary has been implemented, we would like to highlight Leo Thoma's effort. This German language professor at University Pompeu Fabra, Barcelona -Spain- writer and lecturer usually starts his German language courses of basic levels with 350 German-Latin noun/verb cognates because it obviously breaks the ice and motivates his students. 

Besides, Madrigal’s Magic Key to Spanish
 has been re-published for the last fifty years; “magic” for taking advantage of cognate transitive and intransitive verbs in order to teach conjugations.  Puntos de Partida: An Invitation to Spanish
 also gives further evidence of the successful use of cognate vocabulary and syntactic structures.

Moreover, National Textbook Company in Chicago, Illinois, USA, has been publishing the most ambitious and systematic account of cognates for the last sixteen years: the NTC's Dictionary of Spanish Cognates Thematically Organized
 displays more than 20.000 cognates with English, listed and classified  into a hundred semantic fields.

NTC's wordbook does succeed in highlighting the relevance of cognate vocabulary for FLT. This work suggests that, on one hand, we could find as many English cognates with French for instance and almost as many with German. In fact, English-French Cognate Dictionary
 displaying more than 10.000 cognates is available on Internet.

On the other hand, it is obvious that even higher cognates amounts will be found among French, Italian, Portuguese and Spanish languages, or among Danish, Norwegian and Swedish, or among Slavic languages (Crystal, 375)
. In other words, we have the technical resources to reduce the semantic -even cultural- boundaries among languages at will. Furthermore, NTC's work also points out the possibility of compiling cognate dictionaries with non Indo-European languages, using loan terms to introduce non-Latin alphabets. 

Despite NTC's courageous attempt, so far the usefulness of such a dictionary, as judging by bloggers's comments, is limited to memorizing a number of cognates every day or every week. Noah has been very resourceful in solving the existence of partially congruent cognates by listing them in specific semantic fields and emphasizing that those cognates can only be used within that context. However, to my understanding that is not going to be enough to prevent negative transfers from one language to the other. 

Furthermore, Indo-European cognates -around 400 English language core words like house, hill, horse, head, heart, fist, foot, first, etc... have been excluded. Obviously, terms were selected arbitrary and, therefore, this volume can not give an accurate view of real cognate vocabulary rates in relation to a more objective corpus. Such an accurate view would further prove the viability of incorporating cognates into the main stream of bilingual lexicography by means of Cognate Bilingual Dictionaries which would thoroughly describe the semantic phenomena of partial cognates and false friends with examples of use and constitutes the purpose of the following research.

Objectives of Cognate Vocabulary Research

With that perspective, this research in modern bilingual lexicography compares the 6000 most common words between two different languages according to the degree of morpho-semantic similarity between one term and its most common translation. It does so in an effort to obtain actual recounts of true and partial cognates as well as false friends which should confirm the viability of a Cognate Bilingual Dictionary series among all Western languages, designed half way between a reference and an activity book. So our objectives are:

1. Setting up a criteria to compare the lexicon of two languages based on the morphological and semantic similarity between one term from one language and the most common translation/s for that term in another language but considering usefrequency rates as well.

2. Applying such criteria to compare the vocabulary of two languages (the 6000 most common word or entries in a prestigious conventional bilingual dictionary)
 in order to quantify the results.

3. Identifying and quantifying the amount of true and partial cognates between both languages (columns named Group 1-TC and Group 2-PC on the following charts), so that they can be furthermore classified into semantic fields for a more appropriate use in FLT. This research could also be used as the basis for other investigations searching for cognate Noun Phrases, and Verb patterns or structures with a similar word collocation;

4. Quantifying the amount of false friends (column named Group3-FF on the following chart) not to prevent students against their wrong use, because there are already specialized wordbooks of this kind, but in order to make a call to the common sense of publishers as to integrate this list of false cognates with another much more numerous list of true and partial cognates;

5. Quantifying especially those completely dissimilar pairs of terms between L1 and L2 (column named Group 5-DP on the following chart) because it was precisely this percentage (indicated on the next column) the one needed to determine the viability of a new tool in Applied Linguistics which I started to conceive, a series of Cognate Bilingual Dictionaries whose main features and contents will be explained later.

This is a typological research on semantics which occasionally relies on the comparative method to classify some dubious morphemes as cognates. Or, in other words, a synchronic approach to moderns semantics with an implied diachronic perspective and with the strictest objective of being implemented in applied linguistics and bilingual lexicography.

Criteria of Classification

Group 1. True Cognates show obvious morphological and semantic similarity between both terms in L1 and L2, like loaned words, scientific or technical inventions, etc... including Indo-European cognates, e.g. corral, patio, telephone, window, hill, horse, house, etc...

Group 2. Partially Congruent Cognates. Both terms in L1 and L2 can have or not a similar morphology but do not share their main moneme. e.g. Crystal, embarrased, professor, college, etc...

Group 3. Deceptive Cognates or False Friends, e.g., actual, assist, attend, etc...

Group 4. Non-Cognate Close Set Members, e.g. The, as, while, etc...

Group 5. Dissimilar Pairs of terms in L1 and translations in L2.

Results
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Fig. 1. Overall results. Group 1 of true cognates (TC), Group 2 of partial cognates (PC) and Group 3 of false friends (FF) account for about 70% of the 6000 entries compared per language;   Group 4 of non-cognate close set members (NCCS) has a very small percentage; and finally, group 5 of dissimilar pairs of terms (DP) almost amounts to 30% of all entries compared.  

 Limitations

We did use The Barnhart Dictionary of Etymology
,  The Concise Dictionary of twenty-six Languages in Simultaneous Translation
 and The American Heritage Word Frequency Book
 as reference guides for classification; however, as mentioned before, we did not consult the Bank of English, Santa Barbara's Corpus of Spoken American English or any other standard corpus, but simply a regular Collins bilingual dictionary. Besides, we should indicate that in spite of this dictionary’s oral language preference, the sample can not compensate for the fact that real communication, whether written or spoken, follows other patterns of production and word selection, which are totally unrelated to the trends of semantic similarity described on these charts. 

Furthermore, if rigorous criteria of spoken intelligibility or phonetics had been considered, dissimilarities would have increased dramatically, even in the first category of identically spelled bound morphemes. For instance, the pronunciation of literature, comfortable, village, image, etc... have almost nothing in common with the pronunciation of those terms in another language, although their spelling hardly changes.

Therefore, it is extremely important to point out that the value of these reckonings are entirely restricted to the confirmation of our premises and objectives regarding their implementation in applied linguistics, particularly bilingual lexicography, which mainly requires written resources to classify and display their findings, and on this account, the sample should be perfectly representative of other dictionaries with an equal coverage as well as the vocabularies of some other languages..

Conclusions 

These statistics confirm the existence of, on one hand, so many true and partial cognates between both languages and, on the other hand, such a low percentage of dissimilar pairs of entry/translation that, instead of producing specific listings -like Susanne Plann, Associate professor from the Spanish-Portuguese Dept. of UCLA, had suggested in the beginning of this research, or even NTC had implemented- it makes better sense, from the point of view of both pedagogy and marketing, to compound a special bilingual dictionary, which besides being consulted as such, would give students easy access to three types of related information:

First, a comprehensive list of true and partial cognates between both languages, including affixes, noun groups, idioms and syntactic structures conveniently displayed by means of an adequate layout and graphic design.        
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Fig. 2   Absolute results of English-Spanish Morpho-semantic Comparison by initial in an attempt to prove that dissimilar pairs of terms is so low as to compile regular Cognate Bilingual Dictionaries -instead of cognate listings- emphasizing true and partial cognates as well as false friends.
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Fig. 3   Absolute results of Spanish-English Morpho-semantic Comparison by initial.

Second, a list of false friends marked in red if necessary; and third, another list of those entries -and syntactic structures as well- potentially more difficult to learn because of either the morphological differences with their translations or low frequency of use. Finally, these wordbooks should include some sort of grammar activities for example, highlighting both vocabulary and syntactic structures. In other words, a new tool in FLT half way between a reference and a workbook, for personal use only -and therefore increasing consumption.

This is what we call Cognate Bilingual Dictionaries, which show entries headed by superposed pairs of cognate terms. That is, first the term in L1 with its phonetic transcription and immediately under -instead of next to it- the cognate translation and pronunciation in L2 whenever it might be possible, like this:

Communication (n) /kc,mjuni’keiSn/

Comunicación (n)   /komunika0i’on/

Next, the rest of the entry will display monemes, synonyms, examples, etc… The reason for such graphic design could not be more simple: there is no easier way to show similarities and differences of spelling and pronunciation as to impress the reader’s mind and help him associate both terms. In any case, these associations will eventually take place of course, but our particular graphic layout should better contribute to speed up this association process reducing the passive stage of mere word recognition and sooner incorporate that word into the speaker’s active vocabulary. 

Nowadays, the design of conventional bilingual dictionaries shows each lexicon as linguistic realities totally independent one from the other, without any absolute connection of any kind now or ever
. In my opinion, that traditional design tends to confuse students and block them because it interferes with their linguistic competence, that is, their growing intuition to know the right use of a term, its collocation and synonymous expressions. However, the graphic design of cognate pairs of terms heading the entries of CBD gives a more real and truthful lookout on the interrelations and interdependence of modern languages. This new lookout should encourage the students’ assimilation as well as their production whether written or spoken particularly in lower levels.

There is a key difference between, on one hand, a conventional bilingual dictionary of about 6000 entries per language, like the one used for this research, and on the other hand, the rest of reference books with a higher coverage, whether bilingual or monolingual. And this fundamental difference has been almost overlooked by most publishers who use a very similar design for all of them and put them in the same sack of reference books. This key factor consists in the fact that whether nobody would ever try to memorize a volume, or even a page, of the British Encyclopeadia, for instance; this circumstance is totally different with regards to a conventional bilingual dictionary. In this case, if a given student goes through the complete foreign language learning process, by the end of the fifth or sixth year, he should be able to recognize about 90 % of the entries in the dictionary and use actively 60 or 70 % of those entries. Therefore, it seems reasonable to display all graphic resources, like those explained before, to ease that assimilation process. 

Moreover, after quite a few years of teaching modern languages, it is obvious that even good students are, on one hand, unable to use basic cognate vocabulary and, on the other hand, they make mistakes of false friends and partial cognates which do not fit in with the several years of studying and being exposed to the foreign language. For sure, we teachers have prevented them, remarking similarities and differences of meaning and collocation, but this task should be reinforced by a general reference book with examples of use.

A Methodological Approach to 

Cognate Bilingual Dictionaries

  Considering David Crystal's statement that The contemporary attitude [on FL teaching methods] is flexible and utilitarian: it is recognized that there are several ways of reaching the goal of FL competence, and that teachers need to be aware of a range of methods. It is frequently necessary to introduce an eclectic approach in which aspects of different methods are selected to meet the demands of particular teaching situations
; we are to acknowledge the advantages and limitations of the widest-spread foreign language methodology, the Functional-notional approach, as compared to the Direct Method taught in private tuition. 

  The effectivity of this last method to achieve listening and speaking competence suggests the possibility of a blended methodology in which Internet and Communication Technologies, the use of authentic materials as well as cognate vocabulary and cognate syntactic structures should mix together in a unique, original but effective cocktail for FLT.  

  Besides, The advent of computer technology introduces a further potentially inexhaustible domain of ancillary equipment and a wide range of new interaction techniques. Laboratory software, it seems, has some way to go before it can compare in sophistication with the hardware. (Crystal, 379) and on these regards, we will suggest in which direction FL teaching/learning software should head to.

  A framework that leaves plenty of room for different rhythms of learning, diversity in the classroom and other innovative approaches
 like multiple intelligences
 since it turns teachers into real facilitators of a linguistic effort that behooves students of course.

The  Functional-notional  Approach

  The Functional-notional approach breaks down foreign language teaching into communicative situations arranged by concepts -e.g. vocabulary and syntactic structures expressing time, frequency, quantity, etc...- and purpose -e.g. greetings, suggestions, requests, etc...  Textbooks following this approach are called multifunctional or multi-skills and are characterized by paying equal attention to all four skills  -listening, reading, writing and speaking. They provide a certain variety of activities, facilitate syllabus planning and assessment. It is one of the most cost effective methods and therefore methodology and textbooks have practically monopolized FL teaching.

   However, after more than 30 years of its implementation in primary,    secondary and college education worldwide,  there have been some voices claiming that this methodology is not giving the results expected from three hours per week, nine months per year, and four to six years of obligatory schooling
 and, therefore, a reorientation to effective LT is proposed 
, just like Anne Burns suggests in Demythologising CLT (Communicative Language Teaching)- Wanted a reorientation for teachers in the 21st century, 

   Multifunctional textbooks focus on long-term goals and disregard students with short-term listening and speaking priorities like tourists, erasmus or other interchange students, international sales representatives, emigrants, doctors, technical students like electricians, nurses, etc...

  Multifunctional textbooks lack oral drills of verb tenses and structures particularly during the first stages of language learning when little communicative work can be achieved.  Multi-skills textbooks contents are very repetitive from one year to the other and students often forget during summer vacation. There is too much grammar explanations and linguistic definitions that not even native speakers know about. These textbooks do not include an immediate phonetic transcriptions or  translation -only sometimes in the back of the book- and discourage self-learning skills particularly from forced absentees, for example, students assigned to foreign countries for most of the course.

   General students, not only senior citizens but also young students, often get lost in fancy designs of textbooks which do not clearly specify what to study -of course, everything has to be studied but, how can you say that to someone who just needs basic listening and  speaking skills for traveling or work?  

   Besides, multifunctional books are never tailored to the specific linguistic background of European, Japanese, Indian, African students, and other nationalities; for example, remarking regular cognates, Indo-european cognate vocabulary and cognate syntactic structures -which in some cases account to 50 or 70 % of lexis and sentence types- in order to facilitate acquisition. Obviously, there is a lack of short term trust in this methodology and, partly because of this, homework is not done very often.

   These are also the conclusions from many of the FL teachers as speakers and attendees at the First Conference on Spanish and Portuguese Studies organized by Temple University in Philadelphia, USA, in October 2008, the 32nd AEDEAN (Spanish Association of Anglo-American Studies) Conference in Universitat de Mallorca, Spain, the First Conference on Linguistic and Intercultural Education in Alba Iulia University, Romania, in November 2008, and the 58th ILA (International Linguistic Association) Conference in Saint John's University, New York, USA, in April 2009, where this paper, as a whole or in parts, was presented.

   All in all, three school years to achieve basic skills in a foreign language seems to be a very long period of time for students to keep up their interest particularly if, according to the European Framework of FLT, we are to foster linguistic competence in two foreign languages -and many of the speakers are already bilingual in national languages. 

The Direct Method 

   As a Spanish teacher for Berlitz Language School in Torrance, California, we usually had one or, at most, two students in the classroom and we followed the Direct Method which was based upon the Natural Method. The main principle behind these methods is that all instruction is given in the target language as opposed to more traditional grammar methodologies coming from teaching classical languages. In our training sessions for this position,  instructors used to emphasize three points that we should always bear in mind: First, the already mentioned rule of avoiding using the student's native language; second, making sure students's answers are longer than teachers's questions, that is, students should speak for more than half of the class session; and third one, asking student to repeat new vocabulary at least three times for the new word or exppression to sink in. 

   Our class involved repetitive spoken drills in the very beginning of the course, turning into real dialogues -or so we tried- as contextualized, communicative and natural as possible without any reading nor writing at all which were left for homework. We teachers rotated in front of our clients who typically included company personnel in managing positions to be transfered to Spanish speaking countries in a short period of time. A basic course would consist of four one-hour sessions per week during six  months. After that period of time, the student was likely sent abroad where he was expected to complete the skills needed for a successful foreign language learning process. 

   As opposed to multifunctional classes, private tuition is obviously more expensive but it takes less time as well since it concentrates on short-term audio-lingual skills. Actually, in the private tuition classroom, students can not get around listening to and speaking for  more than half the time of the session and most of them can keep this motivation for a six-month course. They trust the methodology, are more willing to do their little daily homework and are on average more autonomous.
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Fig. 4. Informal estimate on linguistic competence achieved by private tuition following the Direct Method and the Functional-notional Approach. Readers should notice that only Listening-Speaking skills have been upraised in private tuition because no data was available or could be deduced on the rest of skills.

   What could be the level of these students after a 70 hour course of private classes? Not an easy question to answer -which means it could be a good researching area- but likely they would almost reach an intermediate level in listening and speaking skills and a beginning level of reading and writing. However, customer satisfaction in Berlitz Language Schools must be high judging for their whole century of  existence and expansion around the world, which proves that students do have the linguistic resources to adapt to the target-language country.

   My next job was at the New School for Social Research, a faculty of New York University in the East Coast, where I taught intermediate courses to credit and non-credit adult students following a modern multifunctional approach to FLT. However, this previous experience at Berlitz proved to be instrumental to assess students's linguistic needs; for example, despite the martial behaviourist origins of the Audio-lingual method and Noam Chomsky's theoretical attack on language learning as a set of habits, the Audio-lingual method can instil considerable conversational fluency in a learner (Crystal, 379) and some features of this methodology still persist in many textbooks
. Therefore, in my twenty years as FL teacher, audio-lingual books were recomended as one of the few alternatives available to students with particular needs, such as senior citizens for example, frequent absentees even lower achievers, or simply proffessionals with little spare time like IES Castellarnau's School Head Department of Pedagogy in Sabadell -Spain- who, after six months of practicing German without toil
 and a two-summers stay in Germany,  admitted that the method was effective. 

   Besides, Assimil audio-lingual books are often the only resource for LWULT (less widely used less taught) languages, somehow proving their effectivity
. 

   Futhermore, during the 1st CLIE Conference in Alba Iulia University mentioned before, it was obvious that Iranian students had acquired a high level of English language competence in semantics, syntax and entonation which was remarkable considering the few occasions they were allowed to leave their country. When asked about it, they admitted that their colleges provided audio-lingual courses which students combined with the usual media resources of reading lyrics, listening to songs and watching movies in original version
.

Using ICT to recreate a Private Tuition Environment in a Functional-notional classroom of 20 to 30 students. 

   Obviously, we are aware that we can not assign a private teacher for each and every student. However, we do have the technical resources to recreate a private tuition environment by means of computers and Internet -or even tape recorders. Our overall suggestion is to focus on listening and oral skills during six months of a school year -to produce the otherwise grammar contents of the three first courses, beginner through intermediate- at the same time that students follow their regular textbooks and activities.

   By following a typical Audio-lingual methodology like Assimil books, for instance, which are divided into a hundred lessons, every student has only several sentences to read out and memorize and it takes about ten to fifteen minutes to go through them daily. Teachers could devote fifteen minutes of their classes to do a follow-up of voluntary students who compromise for that kind of an effort -and research- with the promise that they will improve their English language commad beyond their imagination in just six to seven months. Those students should prepare the lesson the day before, listening to the audio recording and reading out those few sentences, first, from the book, then, speaking them up without reading.  Next day, their teacher will pair up students who will repeat the drill taking turns and proceed with next lesson. 

   Then, once a week for example, Skype or other software can be used to do pair-work with students abroad targeting on the same foreign language.  Then, the teacher would go on with the regular textbook and class materials. 

   If students stick to their compromise of reading around five Assimil units per week, by the end of one single school year, they should meet that goal of using another language to communicate effectively beyond their wildest dreams. Good listening and speaking habits should stir up their curiosity for other language activities whether on-line chats, games, watching films... and trigger off the improvement of the rest of skills -reading and writing. 

   This audio-lingual methodology implemented through Cds and internet would be a transitory stage until further research produces more natural and diverse dialogues based on Functional-notional contents. Speech recognition programs showing the spectogram of an utterance with word stress and sentence entonation or simply tape recorders can be instrumental for individual and pair-work listening-speaking practice. 

   Dialogues are a key element on this scheme. In close dialogues, students only need to follow a transcript while in open dialogues, two or more students have to choose between different optional questions and answers which could include more realistic attitudes to dialogues like answering a question with another question for example. Guided debates consist of providing students with a written account of as many opinions as possible on a given issue, pro/against statements  and conclusions that students must read, chose from and event invent before the actual class or on-line debate. The activity integrates all four skills, rehearses standard speaking exams of higher levels and can be tremendously motivating. Of course, other communicative activities such as simulations, role-plays and particularly project work can be implemented as well in the classroom and on-line
.

   This way, we are not just teaching English, we are teaching to learn a foreign language
. So we foster self-learning and multilingual skills leaving room for even a second foreign language to be studied in obligatory education. We simply can not think of a better and more systematic way to research and likely implement the European Common Framework of Reference for Language Learning.

Movie transcripts as unique authentic materials

   We teachers should always bear in mind that a student will never complete their FL learning process within the four walls of a classroom but outside. For that reason, it is our duty to foster self-learning techniques as motivating, interesting, varied and effective as possible. 

   We can hardly think of a better foreign language teacher than native singers, actors, actresses, writers, public speakers, etc...
 and therefore we are suggesting schools to use authentic reading sources like movie transcripts  from TV episodes, complete feature movies, documentaries and concerts  which have the tremendous appeal of being watched and listened to on screen afterwards as well as interpreted, sung along or danced
.  

   In general, authentic input (songs, games, stories, etc...) is encouraged as classroom activities for both cognitive and affective reasons (Pinsonneault 2009)
.

   Authentic materials like movie transcripts can integrate all four skills, increase the variety of class activities, give students a better understanding of cultural and pragmatics
 issues, a thorough comprehension of accents, dialects, argots, idiolects and foster self-learning abilities.

  While textbooks must show a finely-tuned input to encourage language learning, reading scripts in tandem with their projections display a more roughly-tuned input which fosters language acquisition.

   Very often, countries which do not dub foreign language movies like Holland, Denmark or Greece do have a higher level of foreign language command than other countries like Italy, France, Spain, etc... dubbing those same movies. Of course, there should be other reasons for that circumstance but we will all agree that having Brad Pitt or Angelina Jolie as speech models are a tough foreign language resource to beat up.

   Considering that, we have created LiveScripts, a non-profit organization whose main objective is to provide students with movie transcripts in a paper magazine as a reading guide and foreign-language teaching or self-learning resource previous to watching the film in original version. We rely on the only exceptions to the exclusivity of copyrights ownership, that is, research and education.

  On these regards, as of March 26, 2008, the Department of Justice of Generalitat de Catalunya -Spain- sent us a certified assessment on our mission statement and just pointed out minor details to correct; then, as of last August, 25 our Association was officially registered in that Department. In other words, we can legally edit a paper magazine with the movie script from the next premiers on DVD, or broadcast on TV, or even edit a pack of magazine and DVD of those movies which now belong to public domain. 

  Although we are not obliged to, it is our firm commitment to collect a percentage of the sales generated by the publication and offer that amount to the legal screen writer who authored the published transcripts. By proceeding this way, and far from causing any damage to the movie industry, we benefit all parties involved, students of primary and secondary schools, language schools and colleges, movie distributors, studios, authors and the general audience.

   We do believe that exceptions to the exclusivity of copyrights must exist in the legislation of all countries and therefore we are trying to reach formal agreements with the Writers Guild of America and other unions for an International LiveScripts Association, each country having some degree of autonomy but at the same time with global compromises to increase our decision power before third parties.

Final Conclusions 

While the Functional-notional approach works at its best in target-language countries, it has serious drawbacks in lower levels of non target-language countries, particularly in secondary education. In this case -of a multi-functional approach used in lower levels of non target-language countries- a more systematic, structural and imaginative methodology of listening-speaking activities is absolutely needed to compensate for the lack of exposure to the target language outside the classroom. 

Audio-lingual drills used during the very first stage of language learning (a month for example) can give most students the pronunciation practice and security they need to tackle more creative and communicative activities which, of course, should prevail. Internet and computer technologies are key to achieve this goal by means of, on one hand, voice-recognition software for individual work; and on the other hand, an international network of foreign language students-internauts practicing agreed close/open dialogues, on-line debates and other linguistic interactions. 

An overall consensus on spoken drills of structures and vocabulary with listening support -that keeps grammar explanations to a minimum- should yield effective group and pair-work listening-speaking activities as well as self-learning abilities. These resources together with a more realistic outlook on the writing needs of students -to be accomplished by guided and semi-guided compositions- should turn teachers into simple coordinators of a linguistic effort which behooves students of course. 

To make up for this systematic and structural work but absolutely necessary, we can not simply think of a more motivating resource than the use of authentic materials like movie transcripts from TV episodes, complete feature movies, documentaries, concerts, etc... which, after being read and studied, can be enjoyed on screen, interpreted, sung and even danced from the very beginning of the course.

And finally, emphasizing cognate vocabulary and cognate syntactic structures among languages might certainly reduce the cognitive effort to acquire another code. This new tool in applied linguistics, Cognate Bilingual Dictionaries, blends cultural differences and favors the need to adopt one language for international communication, at the same time that it fosters bilingual and multilingual skills. Modestly, we believe that world institutions and their citizens need urgently this historical and didactic perspective in Foreign Language Learning.

Needless to say, it will be a wider practice -outside the classroom- of speaking-writing output together with the automation of speech habits that will lead the individual to thoroughly assimilate the new code, but exposure to more appropriate pedagogical resources -like the use of ICT, Cognate Bilingual Dictionaries and authentic materials- will significantly increase the user’s linguistic competence and accelerate their wide language acquisition process.

Obviously, quite some research is still needed to verify the expectations of this linguistic cocktail and we invite scholars, teachers, public institutions, private investors, companies and publishers to take on the challenge, not only because of the clear advantages in cutting down the time frame to learn a second language and offering the most realistic option to learn a third one, but because of the tremendous profits involved in the creation and implementation of these some classic, some high technological resources.
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